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Phase 1: Building a ‘Theory of Change’ and renewed ‘Role, Purpose and Legacy’ in 2017
The commencement of the NTLC 2017 marked a partnership with the team at
‘Education Changemakers’ and the introduction of an online platform to provide
multiple ways for schools to connect with each other throughout the course of
our work during the year.
As well as identified Professional Learning opportunities in person, online
reflections and coaching sessions throughout the year were intended to support
schools and maintaining the momentum they would establish during the work
undertaken in Phase 1.
Participating NTLC schools in 2017 included Katherine School of the Air,
Katherine South Primary School, Clyde Fenton Primary School, Casuarina Street
Primary School, Macfarlane Primary School, Manyallaluk School, Ngukurr School
and Katherine High School. The Commission also welcomed representatives from
Karama Primary School, Manunda Terrace Primary School and Wulagi Primary
School in Darwin, as well as Keilor Views PS in Victoria and partners from across
the Katherine region and the NT Department of Education and NT Government.
Teacher Commissioners came together for the first time on 22nd and 23rd February to establish a ‘Theory of Change’ to
support their thinking ahead of the first day with their student commissioners in the following weeks. This connected
participants with the first three steps on the ‘Changemaker journey’ below as they established the challenges and
opportunities they wished to respond to in their own context, but also a collection of schools and as a Commission.
This work also provided the opportunity for schools who participated in NTLC 2016 to share their reflections and in some
cases, the commitments to continue elements of this work that they had previously made, or where it had grown and
would influence the focus of their ‘Theory of change’ in 2017. In connection with the ‘Design Thinking’ models used in
2016, this gave schools the chance to explore the ‘Discovery’ and ‘Interpretation ‘stages of this model.
The journey described
(left) would provide
the focus for schools in
2017 to work more
independently,
providing the
opportunity for
Commissioners to
move through the
model in different
ways and varying
speeds. The online
platform also provided
the resources and
prompts to support
schools to maintain
momentum,
responding directly to
feedback received in
the 2016 NTLC.
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What are our Teacher Commissioners looking for from their work with the NTLC in 2017?
Teacher Commissioners first worked together to share their own ideas and hopes for how their
work together might look in the year ahead and what this would include. Commissioners asked
for opportunities to ‘share with a point’ alongside ‘purposeful connections’ to and with schools
who shared your focus or problem of practice. A focus on the how this work could be sustained
was important to all with clear, agreed commitments to action in place with regular
opportunities to spend time in each other’s schools and explore the work underway across the
region.
Most importantly, commissioners asked that the work and time together be ‘hands on’,
‘practical’, ‘fun’ and ‘engaging’ with ‘ideas to take back’ to their school, but also time to reflect
built into the days to ensure the next steps could be defined and would be realistic.
Some of the challenges identified in participating schools in 2016 were revisited. These included
difficulty in building student and community investment, overcoming current school
structures and values which connect permission to lead to designated ‘leadership positions’
and ensuring commitment and visibility of the work of the NTLC for all members of the
community.
Responses to these challenges included a greater regularity in opportunities for all
commissioners to connect back in school and a clear alignment to a system wide ‘Visible
Learning’ strategy to ensure that connections to everyday practice are made with the work of
the NTLC. A key recommendation centered around an urgent and immediate opportunity for
student commissioners to present and share their work and findings with their entire school
community, including and particularly with those who had yet to connect with the idea of the
‘Learning Commission’. It was identified that making time and space for the voice and agency of
students to be heard was a commitment which was central to the success of the NTLC.
Leaders and ‘Teacher Commissioners’ worked to identify a renewed role, purpose and legacy of the commission. Identifying
this as the ‘Why’, ‘What’ and ‘How’ of our work both this year and into the future. The NTLC intentionally renews this work
at the beginning of each year to ensure its currency, but also to see its evolution as the work of the Commission grows.

Start with why…

‘Beyond voice, to agency’ NTLC 2017
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Phase 1: Reflecting on progress of the NTLC model and next steps
All commissioners identified ways of working and
recommendations for Phase 1 in 2018, including the
continued development of an online platform and
additional coaching support to build opportunities for
schools to share and amplify success within and outside of
the current NTLC.

2017

2016

The de-privatization of the process to be undertaken and
connection to clear and measurable targets and
demonstration of impact of the prototypes and
improvement strategies developed as part of the NTLC,
were identified as a key component in building the
commission beyond the Katherine Region. 2017 marked
partnerships with schools in the Darwin Region, the
development of the NTLC model in other parts of the
country and partnerships with schools and organisations
in Melbourne and the UK in response to the growth of this
model.

Understanding our needs and identifying the root cause to respond to…
Following a chance to work with the NT
Minster for Education, The Hon. Eva
Lawler as the NTLC formally opened,
commissioners worked together to
Identify the potential ‘root causes’ and
existing states in their schools. This
allowed student and teacher
commissioners to work down more
deeply into some of the beliefs and
realities in place when thinking about
their ‘theory of change’. Both in
identifying key data statements at a
whole school level and across the
commission which they felt should be
challenged, explored more deeply and
more fully understood.
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Phase 1: We believe in a school where…

NTLC Commissioners identified the key ideas and beliefs which
led to their engagement in this work. It was important to both
share and establish the commonality in these beliefs across the
NTLC, as well as areas that we could identify as a focus for
investigation if differing views were in place. These ‘beliefs’ and
the ‘moral imperative’ which *Michael Fullan describes (2013:17)
would become a central component to both specific school and
collective theories of change which acknowledged the very
personal and individual investment in this work for those
involved.

“We believe in a culture where openmindedness, positive energy and high
expectations are essential!”

*Dufour, R and Fullan, M (2013) Cultures Built to Last-Systemic PLCs at Work, Solution Tree Press
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Phase 1: Student Commissioners defining their own role and Learning Superpowers!

As well as ‘using lots of sticky notes’ (this made us laugh!),
student commissioners identified a number of ways in which
they wished to define their own role in the NTLC, specifically
thinking about the significant impact they could have on their
school communities as the people whose future is directly tied to
the continued success and improvement of education in the
Katherine Region.

A desire to ‘make education better’ importantly described student positive
engagement and attendance at school as an indicator, not a strategy. Students
described their experiences and the experiences of their peers where attendance at
school is an expectation but the experience at school for those students is a more
powerful predictor for their continued attendance than the threat of actions or
consequences should non-attendance continue. Student commissioners also spoke
about the need for their role to influence and improve ‘the actions of people, and
have a direct impact on the practice of their teachers and school leaders. Student
commissioners shared the importance not only of being heard, but also that they
were able to provide more than ideas. They shared a desire to articulate the ways in
which education had been most successful for them in the past and the particular
strategies used by their teachers in achieving this.

Commissioners also shared a focus in their role of working
with schools around the Territory and inspiring and
encouraging others to connect the expertise and capacity
of student leaders in their school to support them in
achieving the goals of their community. The desire to
become ‘leaders for the younger generation’ was keenly
shared by all student commissioners, particularly those
who had been supported by commissioners in 2016 to
become a part of the 2017 NTLC. This was a role they
were most keen to play for others in ensuring the
continuation of their work and the growth of the
commission.

‘Beyond voice, to agency’ NTLC 2017
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HALT Summit 2017 – sharing the work of the NTLC

Case Study drawn from, AITSL (2017) Taking the Lead: national certification of
Australia’s best teachers: Page 7
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NTLC student commissioners had the opportunity to work with Dr.
Tanya Vaughan from the team at ‘Evidence for Learning’ and to
understand the work of the team in developing the E4L Toolkit
(www.evidenceforlearning.org.au). Commissioners shared the data
they had collected to date in response to their theory of change and
in establishing the existing state of this work. Casuarina Street
students shared the outcomes of their own research in the trial of
their growth box, but also that of their teachers across the school
who had been working to establish the level of confidence present in
the teaching of reading to see if this correlated with student
confidence and achievement in this area.
Firstly, it was important to build
consensus in a shared view of what
‘good’ or trustworthy, quality evidence
meant? Our Student Commissioners
identified the following…

Secondly, the team worked together to review 3 very different sets of data to
assess each sets reliability and also the nature of the data available (qualitative or
quantitative). Students used locks (1-5) to signify the reliability (i.e., volume,
correlation and quality control in terms of collection) and were able to determine
also the questions or next steps they felt were most important in response to
their work.

Student Commissioner Questions
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Were the goals/targets too low?
Were they challenging enough?
Are we setting goals that will
challenge the students?
Are we setting goals that challenge
our teachers?
Are we extending ourselves?
How does this data fit with student
PLPs?
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Commissioners also reflected on the outcome of their
own prototype trial, identifying the need to ensure
consistency in the conditions and duration of their
trials. The opportunity to reflect carefully on the
evidence collected by schools in Phase 1 was crucial in
ensuring that the terms to come would be informed by
reliable evidence which could be shared confidently
with others as both a baseline and to inform future
decisions.

Commissioners finally worked together to create both a
hypothesis in terms of their belief and also a question which
they wanted to more deeply explore. The journey from an
initial ‘theory of change’ and a prototype to explore this, as
well as collecting and quality assuring existing and newly
established data sets to understand the ‘existing state’ in their
school, provided the team with an opportunity. The next steps
in their particular commission would be to delve into the
practice behind confident growth in reading and understand
this before sharing it with the wider school community.

Find out more about the work of E4L and the ‘Toolkit’ at
www.evidenceforlearning.org.au

“Instead of saying that you feel’ you need to change things, look at the data
to see ‘are my students making enough growth in their reading’, if not then
say ‘I know I need to change my guided reading’”
Brooke Rapley, NTLC Commissioner
‘Beyond voice, to agency’ NTLC 2017
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‘Collaboration and Flow in Katherine’
By Tanya Vaughan, John Cleary and Helen Butler

Casuarina Street Primary School is home to around
400 students in the beautiful town of Katherine,
300 kilometres south of Darwin in the Northern
Territory (NT). The school is one of 13 Independent
Public schools in the NT and is currently leading
the Northern Territory Learning Commission. An
initiative placing students at the centre of leading
research and providing evidence informed
recommendations alongside their teachers and
school leadership teams to improve practice within
their own school and across the region.
There are seven schools participating in the
Commission covering a distance of over 800,000
square kilometres and both Teacher and Principal
Commissioners from the school had connected
with Evidence for Learning at the national Highly
Accomplished and Lead Teacher (HALT) summit in
Sydney. The school had been invited to share their
improvement journey with the network.
Following some energetic and excited discussion
during the car journey from Darwin to Katherine,
we had set aside time to collaboratively plan for
the workshop we would be co-facilitating the next
day. A key focus of this work was to help Year 6
students in designing a research study to
implement and evaluate their trial programs to
help encourage improved confidence and
subsequent achievement in reading. The project
and the work of ‘Learning Commissioners’ partners
directly with the outcomes of research undertaken
by teaching teams and work to collect evidence to
inform project design, which is both authored and
completed by the students themselves.
Evidence for Learning worked with School Leaders
from Casuarina Street Primary School and Keilor
Views Primary School to co-design a workshop to
build primary students’ evaluation capacity. We
looked at what activities would best build
students’ ability to analyse and categorise
evidence. In the end we designed a workshop that
used our Impact Evaluation Cycle (Evidence for
Learning, 2017) to help the students to frame their
thinking. We designed a hands-on activity where
the students would categorise their teachers’
evidence of learning in reading according to if it

was qualitative and quantitative and the strength
of the evidence. We adopted the lock rating
system that we use on our Teaching & Learning
Toolkit for the students to rate the security of the
evidence.
The day of the workshop arrived, we had our codeveloped materials ready. We had discussed who
would talk when and what were the key points for
each of us. We had started this with a discussion of
what were the key learning outcomes we wanted
for the students. Where they were at within their
learning journey and what blocks they were
currently facing. This had been elucidated through
discussion between the three of us, so each of us
now understood how this group of students had
progressed in their learning.
One of the key areas highlighted that we needed
to focus on was to ensure that the students had
not jumped to the solution of the ‘problem’ before
thinking through all the various steps involved.
Evidence for Learning and Learning First recently
wrote a blog about this in which we used the term
‘solutionitis’ (Vaughan & Roberts-Hull, 2017).
Unlike that blog which talks about ‘solutionitis’ in
the context of teachers; in this case, it was the
students jumping to the potential solution without
first analysing the problem.
The next day we were in the room waiting for the
students to arrive. Co-facilitating the workshop,
we acted agilely, as if we were members of a jazz
trio jumping in and helping to make each other’s
high notes clear and ensure a consistent melody
was found throughout the workshop.
This experience was new to our team and we
identified it as group flow. Group flow can be
defined as “improvising team (which) creates a
novel, emergent product…more suitable to the
problem than any one team member could have
developed alone” (Sawyer, 2011, p. 245).
What this experience enlightened was - what if our
schools were places that encouraged group flow
amongst our teachers from the efforts they were
putting into co-constructing and co-teaching?
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What if students experienced flow regularly within
their classrooms, what kind of conditions would
need to be in place to encourage this?
To experience flow there needs to be a large
amount of effort expended by each individual,
there needs to be a suspension of the self to a
focus with all energy to 'accomplish something
difficult and worthwhile' (Csikszentmihalyi, 1990,
p. 3).

our schools? As one of the Year 6 Commissioners
commented on the day, ‘Instead of just saying you
feel or think you need to change your guided
reading, you need to look at your data and think
my students are not making any growth in their
reading, or not enough growth - I know we need to
change our guided reading.’
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validity of the data presented.
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experienced something worthwhile in the process
of the flow with the students, and ultimately for
the students.
By broadening the notion of collective efficacy to
include the voice of the students, it created a
combined effect that made us wonder … to what
extent can this be replicated;
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about the data, evidence, practice and learning in
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NTLC School Presentations- what have we found out so far?
Commissioners came together on August 10th-11th to share their progress to date
and to seek the questions, affirmations and ideas of their fellow NTLC schools. This
marked the mid-point for the 2017 NTLC and is a crucial step in ensuring that
schools have the support and direction they need as they commence the second
half of the year.
This year the Honorable Eva Lawler MLA, Minister for Education in the Northern
Territory joined the NTLC schools to hear about their work, but more importantly,
and drawing on her extensive experience and expertise in education both as a
teacher and principal, to share her ideas and questions with schools as they
reflected on the effectiveness of their initial prototype and work in terms 1 and 2.
NTLC school leaders also came together to identify both the challenges and
successes of leading the NTLC in their own schools and to seek the support and
ideas of their colleagues in overcoming and celebrating their stories across the two
days.
Many of the ideas shared asked NTLC schools to consider the way in
which they might be able to scale the initial work they had
undertaken to impact on a greater number of students. This also
called for a clearer commitment from NTLC schools to ensure that
others within their school community had the opportunity to find out
more about the work of their commissioners.
The presentations shared by NTLC schools during the day were also
shared with the wider community in their own schools and with many
of their teaching teams more formally to provide an insight into the
work and initial recommendations they had been able to make.
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The NTLC team at Katherine High School
identified that at the beginning of this year
many students had shared that they were
not feeling safe at school. This became the
focus of the work of the KHS commissioners
and also involved student leaders from
across the school in a strategic response to
this. During the semester the team had
been watching and measuring how
students’’ feelings had changed and why.

“So what has changed? Has
anything changed?
The great news is that yes we feel that
things have changed this year. At our
last meeting we decided that actually
we do feel safer now. When we were
talking we definitely felt that it
wasn’t the issue that we were
discussing at the beginning of the
year.”
KHS Commissioner- Angus

“One important thing to note is that most of us
are in Year 7. It’s pretty understandable that
we might feel a bit scared and overwhelmed at a
new school. But we also realised that some
events that we have been able to make happen to
make us feel safer. We started listing them
and they include the athletics and swimming
carnivals, lunch time activities, the SLC, and
home group activities. We all decided that the
best thing about a lot of these events is that
they get students of different year groups
mixing together.”
KHS Commissioner, Iain

‘Beyond voice, to agency’ NTLC 2017
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“As Iain said though, most of us
are Year 7s. So we wondered
what the rest of the school felt
like. One of our Year 12
students is running a workshop
on connectedness and bullying.
We wanted to know the
difference that education for
students by students in these
areas could make. Here are her
results before and after her
workshop.
First, most of the results went up
after her workshop. But also
students actually seem to feel
less safe as they go up in
grades.”
KHS Commissioner, Kayden
“She also asked them how connected they felt and that also went up after the workshop but also higher
grades felt less connected before the workshop as well.”
“There’s always issues with whether
the data is telling us the right thing
or not. But we see some similarities
between our experiences and the
data.
We feel that as we built connections
with students from other grades we
felt safer. And perhaps the year 9
data is because there is less of a
push to make sure they are settling
in like the school does for Year 7s.
Also, from the surveys an increase
in connectedness seemed to suggest
an increase in safety.
We wonder if feeling safe is
actually linked to feeling connected
with other students (particularly
from other year levels).”

“So our hypothesis is that if people feel that they are connected
to others in the school then they will feel safer at school as
well.
The question that we now want to try to answer is ‘How can
we help people feel connected and find their place at school?’ In
particular, we want to assess the events that the SLC are
running to see which are most effective at increasing student
connection.”
KHS Commissioner, Kiersten

KHS Commissioner, Riley

‘Beyond voice, to agency’ NTLC 2017
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Following their work earlier in the year, the Casuarina Street
Primary School NTLC team shared their work to identify the
answer to what lies behind the significant growth in reading
achievement and high levels of confidence present in
particular classes at the school. Engaging with student data,
undertaking observations, teacher interviews and student
focus groups; the commissioners built towards key
recommendations for a ‘Reading@CSPS’ approach which then
become the key focus of the whole school in the later stages
of the year.

How often

‘Beyond voice, to agency’ NTLC 2017

16

Commissioners designed the following questions to find out more
about the commonalities in high performing areas of the school:







How often does reading take place in your classroom and what is
the duration of these sessions?
How often do you listen to your students read?
How often do you read aloud to your students and how long
does this go for?
What reading strategies do you use in your classroom?
How often do your students achieve their learning goals and how
do you you monitor their progress?
What evidence do you collect to know your students have met
their goals?

Commissioners designed and led training for all teaching staff at CSPS and
also for regional ‘Teaching principals’ to share the outcomes of their work
and trends in school and class level data. Commissioners also collated the
ideas and responses from the team before teacher commissioners led
more formal professional development and the design for a consistent
approach to reading at the school.

The CSPS NTLC team identified key priorities for 2018 which
have now been included in the Annual School
Improvement Plan for 2018. The prototype used by
commissioners has become the basis for this work and will
see the model become both the focus of induction,
professional development timelines and micro-teaching
cycles at CSPS in Semester 1 to ensure the consistent
approach to reading across the school as a result of the
work of the NTLC project.
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Ngukurr school is located around 350 Kilometres South-East
of Katherine providing schooling from Preschool to Year 12.
The Ngukurr NTLC team identified the need for a culture of
feedback in their work and so, in preparation for their work
in the commission began establishing their ‘existing state’ in
term 4, 2016.

Ngukurr commissioners identified two areas in which they wished to take action and designed prototypes to respond to
their initial data collections after sharing this with the wider team and community across the school. The team identified
the need to create simple opportunities for students to begin to provide feedback to teachers about how they felt about
their learning in connection to the learning intention of the lesson they were participating in. The second action was to
create a teacher resource which would support teachers at Ngukurr School to understand both the cultural and language
barriers which could presently be preventing a feedback culture to become established in the school. These prototypes
were created and trialled by the students before being shared directly with the team at Ngukurr school.
Student commissioners
recommended simple Kriol
translations and visible ways
in which students could
provide immediate feedback
following explicit teaching
times, allowing teachers to
be responsive and to provide
support in a sensitive way
where this may not have
been asked for more
publicly.

‘Beyond voice, to agency’ NTLC 2017
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Students built prototypes and introduced these to
teaching staff before creating videos and guides to
support the understanding of students about the
purpose and story behind their introduction and the
importance of the term ‘feedback’ and why this would
be a part of learning at Ngukurr school in the future.
The NTLC team worked with the Principal to ensure
the review and use of the resources would be
monitored and reinforced with support for teaching
teams to improve student understanding of the term
feedback and to be able to identify how and when this
occurs for them, as the year continued.
Commissioners identified key protocols and reminders
for the use of feedback at Ngukurr School. These
included ensuring it was QUICK, providing students with
the feedback they needed as close to the point of need
as possible, that they ASK and check in as students were
often too ashamed or nervous to ask for help; they
should CREATE opportunities for MEANINGFUL
feedback with their students; to ensure by their own
behaviour that students were aware that feedback was
IMPORTANT and to LISTEN to the needs of their
students as well as to PERSONALISE the way in which
different feedback was given to different students at
different times.

The work of the NTLC team at
Ngukurr will continue into 2018
as they work to build the role and
visibility of feedback in a number
of different ways across the
school, acknowledging the right
for all students to have access to
quality feedback and for it to be
an essential part of their learning
journey.
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In 2016, the CFS team established a desired state for the coming year in
response to their focus question, ‘What if everybody was given feedback
regularly?’ In the NTLC in 2017, the CFS team connected directly with the
work of the team at Ngukurr School to introduce simple models for
students and teachers to engage with identifying when and how this
feedback could best be provided.
The team reviewed their baseline data in 2016 to establish a ‘theory of
change’ and compared this to the data they could collect from a new
cohort of Year 4,5 and 6 students across the school as they narrowed
their focus.
By reviewing the responses of students when exploring their
understanding of what feedback is and also the student survey
response in Years 4, 5 and 6 to the question below, CFS commissioners
were keen to understand the connection between a lack of feedback
or checking for understanding and the disengaged behaviour of some
students at the school.

The CFS NTLC team were keen to demonstrate to
teachers and the school community that there was a
direct link between the data showing a large number
of students not receiving feedback (23%) and the
dis-engaged behaviours demonstrated at school due
to a lack of understanding or the setting of tasks
which students found too complex to access.
SLOW DOWN!!!!!!!! AND REMEMBER TO PAUSE
“Originally we identified that a cause of students’ bad
behaviour is that they didn’t understand what the
teacher was saying.”
Katie, CFS Commissioner
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‘So we came up with the idea to try to simplify the tasks for students
that didn’t understand the task.’
Logan, CFS Commissioner
‘We decided on a traffic light system where red means needs help,
yellow means a little bit of help and green means don’t need help. The
data we collected through the survey was pretty interesting – a pretty
high amount of students said that they thought that the teacher did
make sense but a chart would be targeting those that didn’t think that
the teacher made sense.’
Kyle, CFS Commissioner

The CFS team shared their data with the school and commenced a
trial to introduce simple ‘traffic light’ opportunities across the
school with a particular focus on language as a barrier to learning
for a large number of students at the school who speak English as
an additional language or dialect.
The trial commenced in the second half of the year and will
continue into the coming NTLC year as commissioners seek to
build both the opportunity for students at CFS to receive feedback
regularly, but also the ability for students to have both the
language and processes to make it known to adults that they do
not understand or are not able to access the task or learning at
hand.

‘The other thing that was pretty clear was that students
thought that a chart would help, even students that
identified the fact that they understood the teacher,
thought a chart would be useful.’
Eugene, CFS Commissioner

“We attempted to trial the system in some classes, in the end only two
classes kept up using the system, however they didn’t use it
consistently and we needed to be more committed to keeping the
momentum going.”
Dawn, CFS Commissioner
“This tells us that we need to take time and persevere with the idea to
take away the stigma of being on the red or yellow, that it is ok to need
help.”
Kyle, CFS Commissioner

Informal responses from Students in the class to the
question ‘Did you think the Chart worked well in
your class? Why?’
“Not well because some students weren’t Truthful –
People that actually need help don’t go because their
friends weren’t there.”
“The first time it worked but people that knew what
to do sat on the help table because all their friends
were there”
“It worked all the time, everyone was being helpful
and if someone needed help they asked the teacher”
“I think it worked ok the times we did it, at first they
sat with their friends then they moved because they
realised they needed help.”
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Both in terms of the retention of teaching staff and students,
the MPS team had identified at the end of the 2016 NTLC that
‘change’, and the ability to respond to this, would be an
important part of continuing their work effectively in NTLC
2017. The team connected deeply with other NTLC schools to
build practices and ways of working to allow them to access
support and to collaborate, even when changing members of
their NTLC team during the year and building this into their
project on the impact this kind of continual change can have on
remote schools and the relationships they build with students
and the community.
At the start of the year the NTLC team at MPS met with
other schools and identified a ‘theory of change’ to
attend to student and teacher response to change
within the school. They decided to come up with a big
sport gala day full of games created by NTLC students
to show other students that experiencing new things
can be fun. The commissioners noticed at their school
that people did not accept change easily and looked at
students and the challenge of transitioning to a new
setting or teacher. The team decided that an ability to
show more resilience and to understand the impact of
change would help them to be more successful in the
future.
The MPS NTLC team began their design in small groups, trialling
designs and games with classmates and other students across the
school. Through peer and coaching support, the team began to
think about the connections that could be made in line with the
NT-wide Social and Emotional Learning Curriculum (SEL) which
they had been implementing and in which, very specific skills and
behaviours were available to support teachers in thinking about
how they teach and provide the opportunity to build resilience,
as a skill, similar to reading or other curriculum areas.
“We put our ‘Gala Day’ on hold and came up with a
new focus which we decided to take straight to the
teachers. We started to send emails and open up
communication with the teachers. We came up with a
Market Day so we could get more money to help afford
our graduation. It was fun to be able to email teachers
and tell them what they needed to do to support us and
for our voices to be heard.”
MPS NTLC team
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The MPS team joined other NTLC schools in
working with Ben Walden and the
‘Contender Charlie’ team as part of the
‘Stand up tall’ program on 9th October 2017.
This connected directly to their work in
providing ideas and strategies to try as they
build their own confidence to share their
ideas and to influence the work of others in
the school.
The ‘Stand up tall’ program also provided
schools with the chance to share their
presentations and to receive feedback on
the ways in which narrative devices and
connection can often provide the
opportunity for others to share their own
story and in turn, will continue to build a
learning community.
Ben will continue to work with the NTLC in
2018 as schools like MPS invest in both
unleashing the agency and expertise of our
students but also ensuring they have the
tools to share that expertise confidently and
clearly with others inside and outside the
NTLC and across the NT.

“The good thing about the
learning commission this
year was how we got together
and introduced ourselves to
other people from different
schools. I believe it helped the
students speak up more.
Being in Year 5, I am looking
forward to next year and
taking NTLC further and
making our voices heard.”
Leilani, MPS Commissioner
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The NTLC team at Katherine School of the Air (KSOA) wanted to
review the ways in which they are able to build student
reflections on and feedback around projects and learning units,
while delivering education remotely to hundreds of students via
Interactive Distance Learning (IDL) across the NT and far
beyond its borders in some cases.
The Student Representative Council and KSOA Commissioners
designed a project which could make this possible in an easy
and timely way to ensure teachers could reflect on the progress
of units being undertaken in real time with their students.

The enjoyment meter was created by the SRC to get feedback on things to
improve on in projects, information from students to improve on projects. We
wanted it to be easy to use for all year levels from Transition to Year 9. A
challenge was helping younger students who could mark where they were but
found it hard to give notes.”
Lilla, KSOA Commissioner

The NTLC student
commissioners at KSOA
presented remotely on two
occasions to all NTLC schools
during the year. This
provided other NTLC schools
with a chance to ask
questions to the students
remotely and also to provide
affirmations on their
incredible work.
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The NTLC team also used ongoing forums and online
opportunities to receive feedback from KSOA
students on current projects and upcoming units of
work.
The Principal, Sharni Wilson, accompanied teachers
in connecting with students directly and hearing both
their ideas in regards to upcoming task design, but
also reflections on current design in place. The time
to hear directly from students, alongside the ongoing
feedback from the ‘Enjoyment Meter’, provided a
chance to ask the probing questions to find out more
about these from a representative group of KSOA
students who could provide the answers to these
questions.

The NTLC team also reviewed the ways in which students
could provide more formal reflection on the way in which
learning opportunities were designed and delivered at
KSOA. This included working with older students from the
SRC to provide ideas on the structure of the week in 2018
and the way in which support can be provided for
students to plan and complete tasks alongside teacher
support where IDL may need to compliment other selfdirected learning opportunities at home.
The balance between ‘high touch and high tech’ methods
of support was also a focus with students providing
guidance to the NTLC team on the way in which they feel
they learn best and how this could be planned for at a
whole school level in the year ahead.

AT KSOA, we believe in a school where…






“Our role is to be involved in learning design and to
share ideas which have educational value for others in
our school.”
Pippa And Tess, KSOA Commissioners





Kids are comfortable to be themselves
Kids can work together
We have confident students
Kids can communicate if they are stuck
We are interactive
We are able to communicate no matter the
distance
We are inclusive of all kids no matter where they
are or why they are with KSOA
We have fun and do work at the same time
We work alongside students who apply and take
feedback happily
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Katherine South Primary School
The NTLC team decided they
needed to collect base line data
to ensure they were embarking
on a project that all learners
wanted. The base line data
confirmed that students and
teachers wanted more choices
around what they learn and
what they are taught. 87% of
learners wanted some choice
around what they were taught.
Our annual meet and greet morning allowed for parent input and they were asked ‘What do you think your child's learning
should look like. The responses included, ‘Hands on activities’, ‘Outside activities’, ‘Considering boys in education’ and
‘Choice’.
Building on their work in 2016 and the question ‘What if we could decide how to demonstrate
our own knowledge?’ the team reflected on the trials undertaken with individual classes. As
part of their work in 2017, this was scaled up across teaching teams.
Students responded to design needs including: what activities teachers wanted to do, how can
we be meeting curriculum outcomes, how to keep groups at a reasonable size and the time
and space when this would occur.
Student commissioners viewed the
Australian Curriculum focusing on
Mathematics to match some learning goals.
The NTLC team were clear that scheduled
choice and expanding the range of activities
available across the school day for students
must still ensure students are learning and
meeting appropriate outcomes. Student
commissioners shared that there needs to
be a specific focus to keep learning fun but
purposeful. Students in the Learning
Commission completed checklists for their
relevant activity to show teachers that the
students who are participating will still
meet learning outcomes.
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Student commissioners decided that they were keen to collect student
responses to the trail to present to teaching staff using *Edward De
Bono’s ‘Six Thinking Hats’ (1999). The hats are a tool for group discussion
and individual thinking and were selected by the students to provide
structure to the conversations and exit surveys which they were keen to
conduct with the participating students across Years 3 and 4.
The NTLC team
collated and shared
the outcomes across
the school with the
key outcomes and
recommendations of
students and teachers
from three specific
areas (caution,
feelings and positives)
involved forming a key
part of the school
strategy in 2018 to
continue to build the
role of choice in
student learning task
design in a
sustainable, daily and
practical way.

‘Time’ incorporated a couple of ideas such
as, Teachers taking too long to explain how
to do things and students felt an hour
wasn’t long enough as they ran out of time.

“We all agreed that making change takes a long time and requires a lot of effort and hard work. It can be very
difficult and confusing at times, particularly when you need to work with so many different groups of people. We
learnt we had to be flexible and change our plans if people were away and we had to cancel our trials.
We found it very rewarding and loved getting the feedback throughout our journey on our progress and how we
might do things differently. Some of the responses from the students at school were that great it made us feel
awesome.
Like all new learning it was a challenge, but one we had fun with and really enjoyed.”
KSPS NTLC Commissioners
“My experience with the Learning Commission has been like a piece of
technology, I have learnt so much, remembered so much and made lots
of connections with different people.
I have learnt that being a great leader isn't just about being confident,
it is about being able to show pride in yourself and what you do and to
take responsibility for what you do.”
William, KSPS Commissioner
*De Bono, E (1999) ‘Six Thinking Hats: An Essential Approach to Business Management, Little, Brown and
Company
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The NTLC team at Manyallaluk built a number of engaging
projects throughout the year within the commission,
including their work to engage with leaders and
organisations nationally and internationally to
demonstrate to young learners that there can be purpose
in writing. http://www.abc.net.au/news/2017-0811/letter-writing-pays-off-for-remote-indigenous-schoolkids/8788464
Their key project involved a focus on ‘fairness in learning’.
What did fairness mean for students at the school? How
could this be shared with the teaching team at
Manyallaluk so they could better understand how fairness
worked and the ways in which they could ensure a ‘fair go’
for all when language and culture could sometimes be a
barrier to consistency?

“The commission is about making sure the teachers
listen to the kids and to make our school better.”
NTLC team, Manyallaluk School

Student commissioners reviewed school survey data from
2016 and found that the student response for the
question ‘Teachers at my school treat students fairly’ had
scored an outcome of 4.0. Although this score was high in
comparative to the NTLC mean of 4.08, students
identified schools with a score of 4.6 out of 5.0 and
higher and were keen to see this replicated at their own
school. For this to be achieved, an understanding of
fairness itself, for students and teachers, became a focus.
In response to the data, students designed
a number of role plays and examples to
build videos to be used with teachers and
the community to demonstrate examples of
‘fair practices’ and ‘unfair practices’ which
they felt were most common in the
classroom.
These examples also provided student
designed and led explanations to
accompany each scenario with students
explaining the way in which some
behaviours and situations in remote
community life may not be as
straightforward as you might interpret
them to be.
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The NTLC team at Manyallaluk joined other schools in
building their ‘theory of change’ in term 1, but also joined
NTLC sessions remotely throughout the year and connected
with coaching opportunities regularly to support the
development of their journey.

Student commissioners were excited to
compare Student Survey outcomes in
2017 with those achieved in the previous
year. Following the intervention and
training provided by the students and the
education for the community of what
fairness looked like, particularly in
support of teachers new to the school
and community, the outcome increased
significantly.
Students saw a rise in the response of
0.4 points to a new outcome of 4.4 out of
5.0. This aligned closely with the high
achievement of the school in other areas
such as the provision of feedback (4.8)
and increased student feelings of safety
at school (4.7).
Students also provided extremely positive
scores in the areas of behaviour
management (4.7) and the importance
placed on student opinion (4.8).
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‘Simplify and Scale’ – How can we easily share our ideas
with others?
NTLC teams were asked to share a simple description of their product
and process as part of the final NTLC17 event of the year. The
intention of simplifying the work undertaken is to support our schools
and student commissioners in sharing their idea quickly and easily
with others in their community.
Often our commissioners only have a short space of time in which to
connect their work with others and so it is important that they can
grab the attention of an audience quickly and make their idea ‘sticky’
if it has any chance of spreading across their school and our region.
This was a skill we practiced when sharing our work on a national
scale in 2017 with educators from all states and territories at events
such as ‘Educhange’ and the ACEL National Conference.

Alongside our school NTLC teams, representatives from our
region and department joined the NTLC to build their own
projects using student agency as the support in ensuring their
design was shaped to meet the needs of their most important
stakeholder…students.
The practice of both consultation and then co-construction with
students led to some exciting developments in the second half of
2017 and the involvement of students and schools leaders from
the NTLC in the design of a consultation strategy to build the
Department of Education Strategic Framework for 2018- 2022,
Education NT.
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The opportunity for students to not only be involved in, but to commence the coconstruction and development of the Education NT strategy is a remarkable
achievement for NTLC schools and marks the recognition of the incredible
potential for student agency to not only shape the future of work for their schools
and region, but for the system more widely.
Student leaders across the NT, including those involved in the NTLC worked
directly with the Chief Executive, Ms. Vicki Baylis and several consultation teams
to build the plan for the future of their communities.

“I am delighted to share with you the Department of Education’s Strategic
Framework 2018-2022. The framework’s ambition is for every child in the
Northern Territory to have the best start in life and through early learning
and school education, gain a bright future.
The centrepiece of the framework is the Education NT Strategy 2018-22,
which commits to a strong public education system that gives every child
the opportunity to engage, grow and achieve.
The strategy has been developed following a significant consultation
process with our education partners, including students and their
families, teachers, principals and community members. We conducted 41
face-to-face consultations with 1054 participants and received 708 online
survey responses. I would like to thank all of you who contributed to this
process and helped us to develop the future for education in the Northern
Territory.
The strategy has five focus areas including Quality Teaching,
Community Engagement, Differentiated Support for Schools, Data and
Accountability and School Leadership. The strategy is focused on
making sure the needs of schools, in improving performance, are what
drives our business. The strategy will accelerate school improvement by
ensuring that school priorities are focused.
I look forward to working with you as we put this framework into action,
focus our efforts to achieve our goals, and improve educational outcomes
for all Territory students.”
Vicki Baylis, Chief Executive, NT Department of Education
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Measuring our Impact: Reflecting on our starting point and growth to date
The continued improvement in the area of communication
and a focus on learning in the engagement of family and
school is a key point of celebration for the NTLC, particularly
as this was identified as the most urgent need in responding
to our collective data statements by students in 2016.
The impact of the intentional planning for and development
of student agency across schools has seen the place of
learning in our conversations increase as the number of
schools participating in this work increases. Providing
students with the ’language of learning, evidence and impact’
is a key enabler to improving the confidence and willingness
of students to lead a continued change in the nature of our
conversation from behaviour to growth.
Although individual schools have been able to measure the
impact of their work as part of their own projects and
prototypes to date, the focus for the NTLC in 2018 will need
to become more sophisticated in demonstrating the direct
impact on learning outcomes for those students participating
in this work and the impact on the students they lead.

With the continuation of the Katherine Transition Program and support in building student readiness for the move to
secondary schooling, NTLC students participating in the final day of the NTLC for 2017 identified an increasing sense of
uncertainty in terms of the move ahead in 2018.
With the support of a number of regional agencies and facilitators and the attendance of hundreds of Year 5 and 6
students within the Katherine Transition Program for 2017; the absence of a sense of connection with the high schools
both here in Katherine and those which students would be moving to both in the NT and interstate, resulted in an
increase in uncertainty with only 4.1% of students disagreeing with the statement below. This was matched by a more
significant 33% responding as a ‘don’t know’, an outcome which connects with the uncertainty displayed in the project led
by the NTLC team at KHS.
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Schools used the online ‘School Survey’
software and website to survey a total of
353 Students (all NTLC schools included
excluding Katherine High School and
Manyallaluk School) in term 3, 2017.
The sample included both NTLC students
and those who did not participate in the
NTLC and used questions which were
consistent and created centrally for use in
all NT Government schools.

Our student’s ability to share their
concerns with their teachers as well as
the effective management of disengaged
behaviour, were areas of focus across
schools but also in a number of NTLC
projects in 2017. The importance of
confidence, trust, consistency, fairness
and a feeling of safety were all themes
of projects this year as well as the need
for students to provide information
which could support a deeper and more
successful engagement with learning
tasks and explicit teaching delivery.
Students made explicit connections in
2017 between the causes of
disengagement and were clear in their
recommendation to school leaders to
focus on the cause at the same time as
you respond to the outcome.

As well as identifying a number of areas
where the NTLC mean exceeded NT means,
the outcome for NTLC schools asked school
leaders in particular to focus their attention
on the areas where the opportunity to lead
for a small number of students has yet to
become a culture of agency and leadership
across the schools and region.

Although the response to question number 10 and the student perception
of the importance placed on their opinion has improved, the visibility of the
work of NTLC teams and student commissioners in particular has significant
potential to greatly improve this perception in the year ahead. This however
is again dependent on the work and agency of students becoming part of a
cultural shift within schools rather than confined to the boundaries of
projects and initiatives.
The transformative power of agency requires a change in mindset which
privileges student expertise and makes time for its cultivation as a key
whole school priority and strategy for improvement.
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NTLC 2018

In 2018 we welcome NTLC partner schools from Darwin, Katherine and outside the NT.
Schools within the Casuarina Education Precinct including: Alawa Primary School, Casuarina Senior College,
Dripstone Middle School, Henbury School, Leanyer Primary School, Nemarluk School, Nakara Primary
School, Wagaman Primary School and Wanguri Primary School will be leading their own ‘Early Ideas from
the CEP’ events with their students early in term 2 and it is so exciting to see the Commission begin to
connect with ongoing networks and partnerships as a vehicle to put student agency at the heart of all we do.
We also welcome Karama School, Wulagi School, Manunda Terrace School and Katherine South PS and
Casuarina Street who complete the formal NTLC of 14 schools for this year, each with a different journey and
pathway in the NTLC but very much a key part of the work to come.
The role of our continuing NTLC commissioners in the Katherine region changes as they will now become the
facilitators of our Katherine NTLC for the year ahead. Partner schools within the region including Ngukurr
School, Macfarlane PS, Manyallaluk School and Mataranka School will join the commission, each at
different stages of implementation and equally excited to deepen their use of student and collective
expertise.
This brings the total number of schools engaging in the NTLC in 2018 to 18.
Our partnerships also deepen with a number of existing partners continuing to support the work of the
NTLC with new partners joining the commission to support the ability for schools to conduct high quality
models of enquiry with key findings and recommendations available to share with their school community
and schools right across the Northern Territory.
Who will we be working with?
Education Changemakers
‘We are an education organisation focused on unleashing teacher led innovation, with a refreshing and unique approach
to professional development.’
The learning Project
‘We work alongside schools/communities to collect accurate and timely data, support the analysis of the data and
support schools/communities to create learning conditions that allow students to thrive.’
Evidence For Learning (@Social Ventures Australia)
‘Our purpose is to support educators to improve the learning impact they have on student outcomes by increasing the
evidence of what works and why, and by making it more widely available and actively used in classrooms, schools and
systems.’
Contender Charlie
‘We use the power of storytelling and mythology to enhance and inspire the creative learning of young people as well as
their teachers and school leaders.’
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Measuring our Impact in 2018

The NTLC evaluation framework is a program logic which will provide for a range of
methodologies to collectively determine whether the programme is meeting the current
needs amongst the user groups (e.g. NT Department of Education, NTLC Commissioners
including School Leaders, Teachers and Students), as well as provide recommendations to
enable future success.
The series of methodologies proposed below are indicative of what the evaluation
programme may include, and will be finalised in consultation with the NTLC Executive
Team.
This team includes partners of the NTLC within and outside of the Department of
Education: Vicki Baylis (CE NT Department of Education), John Cleary (Lead Principal
NTLC), Helen Butler (Principal Keilor Views Primary, Victoria and NTLC partner), Summer
Howarth (Consultant and Facilitator) and Dr.Tanya Vaughan (Evidence for learning, SVA,
NTLC Partner).

The evaluation plan is designed to:
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Measure the effectiveness of the
NTLC programme as it is being
delivered, which can be used to
improve processes and further
enable that the desired outcomes
to be achieved in the future.
Measure specific outcomes to
demonstrate the value of the NTLC
programme (i.e., outcome
evaluation).
The NTLC programme evaluation
will serve first as a formative
monitoring tool, to inform
decisions as the programme
progresses, and a summative
evaluation in that the information
will inform decisions about the
pathways after Phase 3 is
completed.
Evaluation Plan
The evaluation includes
collaborative planning and goal
setting within the first month of
the programme. These are shown
as ‘logic model
development/planning’ and
‘outcomes rubric development
and standard setting’. The full
evaluation plan will be finalised
with NT Department of Education
and current delivery partners of the
NTLC to ensure that it aligns with
the programme delivery and the
Client needs.
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